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UK GRAD in 30 Seconds
Aims to:

• raise the importance of personal and
professional development in
researcher training

• support HEIs in offering skills
development for PhD students

• encourage and share good practice in
HEIs

• be a national resource 

We work with:

• universities

• doctoral
researchers

• employers

• National
stakeholders/
policymakers

Funded by:

Research Councils

Managed by RCUK, with input from a
Steering Group appointed by the
Research Councils

Centre for Excellence for the UK
GRAD Programme responsible for
bringing together partners, stakeholders
and supporters of the Programme to
realise our vision. Based in Cambridge,

hosted by CRAC (Careers Research
and Advisory Centre), the contract

holder

Regional Hubs hosted by
universities support local
universities and
organisations by providing
access to resources:
networks, training materials,
good practice

Activities

• works with national organisations to
develop the future shape of
development for postgraduate
researchers

• provides access to a programme of
national and local GRADschools
designed specifically for doctoral
researchers

• identifies areas for innovation and
supports design and delivery of new
initiatives

• helps HEIs meet specialist development
needs for postgraduate researchers

• undertakes research into key areas of
interest in postgraduate research
training and subsequent employment
reviews

• develops quality assurance
mechanisms for evaluating the impact
of researcher development

• hosts conferences in order to share
good practice

• publishes reports
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RESEARCH COUNCILS AND ROBERTS CONTD

March 2004

Research Councils’ response to Roberts'
recommendations

The Research Councils issue a joint letter to HEIs that
outlines how they are implementing the Roberts'
recommendations. This letter includes guidance on the
allocation, use and monitoring of the additional funds
for postgraduate and postdoctoral training, i.e. the “two
weeks' training”.

It is estimated that the average amount per PhD
student per academic year will be in the order of £850,
while for postdoctoral researchers the average amount
will rise from about £280 in 2003/04 to about £850 in
2005/06 (the increase is due to the assumption that the
duration of training offered and the take-up will
increase over the three-year period).

(Ed - ‘Roberts money’ becomes common parlance in
universities)

During the whole of this year,  HEIs recruit to ‘Roberts’
funded posts covering the areas of skills
development/training and careers guidance.

August 2005

RCUK write to HEIs giving details of the Roberts
payments for the academic year 2005/6 and the
reporting requirements due November 2005 for the
second year of Roberts’.

STANDARDS CONTD

It also takes into account the recommendations of
Set for Success, Improving Standards in
postgraduate research degree programmes
and RCUK’s Joint Skills Statement.

The new CoP is designed to be student-centred so
that researchers can be confident about what they can
expect from institutions and know what their own
responsibilities are. It also incorporates the principles
of using training needs analyses (TNA) and personal
development planning (PDP). The aim of the code is
to achieve a consistently good experience for
research students.

QAA Special Audit on RDP in England and
Wales 

The QAA have announced details of the paper-based
special audit of RDPs to provide a benchmark of
institutions’ progress in implementing the CoP and
particularly the precepts related to skills development. 

The timetable for the Special Audit is:

November 2005: questionnaires sent out to VCs

February 2006: responses due 

Mar - April 2006: analysis of responses 

May 2006: visits to selected HEIs

July 2006: final reports to institutions and
Funding Councils.

FUNDING CONTD

From 2006/07 monitoring of research degree
programmes will be integrated with the normal QAA
audit and review cycle in England. There’s no news
yet of what is going to happen in Scotland.

To be continued…..

In the next edition we will provide a ‘cut
out and keep’ guide to European
initiatives.

More details of all these initiatives and
news of any developments can be
found on
www.grad.ac.uk/nationalpolicy

Miscellany
TAPPS - Training in Supervising Postgrads –
‘A supervisor begins with a student, and if you are
lucky you end up with a colleague, hopefully someone
who is even better than you are. This is an important
transition and one that needs careful and continued
support.’

This is the view of Professor Peter Mertens at the
Institute for Animal Health at Pirbright, who devised
TAPPS (Training and Accreditation Programme for
Postgraduate Supervisors) with support from the
Biotechnology and Biological Sciences Research
Council (BBSRC).

TAPPS is currently undergoing accreditation by the
Higher Education Academy. (No other similar
programme has yet been accredited.) The Academy
hopes that by accrediting such programmes, they will
be helping HEIs and their staff to meet the new quality
assurance requirements for postgraduate research
programmes issued by the Quality Assurance Agency.
http://www.heacademy.ac.uk/news/1370_28
53.htm

�
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What Do PhDs Do?
Launched in 2004, What Do PhDs Do? (WDPD) is the first ever analysis of first destinations of
PhD graduates. Using HESA statistics for UK domiciled PhD graduates in 2003, based on the
DLHE (Destinations of Leavers in Higher Education), WDPD shows clear evidence of the broad
appeal of a PhD and other doctoral qualifications to employers across the labour market. 

How can it help you?

The publication is a very useful tool for demonstrating the range of occupations open to PhD
students and the transferrable nature of the competencies they are developing during their
research. Sessions using the data have been run successfully as part of research students skills
development programmes in a number of universities.

Headline Figures

• 7270 UK domiciled PhD students were
eligible for the survey, 4695 responded
(65%)

• Unemployment rate was only 3%  -
significantly below the rate for first degree
graduates (7%)

• 81% were in employment in the UK - 8%
chose to further their careers outside the
UK

• 48% worked in the education sector,
predominately in higher education (HE)

• 22% worked as postdoctoral researchers in
HE 

• 17% as teachers or lecturers 

• 16% worked in manufacturing (principally
the pharmaceutical and chemical
industries) 

• 16% worked in health and social work 

• 9% in business and IT

• 6% in public administration

• In total 36% worked in research
occupations, both in academia (22%) and
outside of academia (14%)

Different disciplines are examined in
some detail – a few taster facts:

Arts and Humanities

• Around a third of the graduates worked for
a range of industrial employers, commercial
and public sector organisations, with almost
12% employed in managerial, business and
IT functions.

Biological and Biomedical Sciences

• the health sector (predominantly the NHS)
employed one third of all B&BS PhD
graduates.

Social Sciences

• over 10% of SS PhD graduates are
employed in the health and social work
sector and nearly 8% in public
administration.

Physical Science and Engineeering

• PhD graduates found roles which reflect
the broad range of skills developed through
research – careers based on analysis
(business and finance), communication
(teaching and marketing) and project
management (management and
engineering).

Where Do PhDs Go? - Location and Mobility of PHDs 

As a follow up to this publication, and using the same data, UK GRAD will shortly be producing a
detailed analysis of the location and mobility of UK researchers by region and category, e.g.
working, studying, unemployed (WDPD 2005). It will look at the employment sectors and
occupations of doctoral graduates in each region and the mobility of various occupations. The data
will also be analysed for any variations in regional employment and mobility by subject groupings
and gender.

Key Messages

Initial analysis shows:

• PhD graduates are more mobile than first
degree graduates – on average 47% move
to another region or overseas, compared to
41% of undergraduates.

• Northern Ireland (83.4%) and Scotland
(63.2%) are best at retaining their PhD
graduates.

• The South East, East of England, West and
East Midlands are least likely to retain their
PhD graduates – more than 54% of PhD
graduates leave these regions for
employment elsewhere.

The Regional Debate

This information raises a number of strategic
questions for a range of stakeholders. What
are the implications of almost 50% of our PhD
graduates moving out of the region they were
studying in?

• Does this support or hinder regional
development agendas?

• Is a mobile postgraduate researcher
population important for the UK?

• What role should HEIs be playing in this
agenda?

By raising these questions, we hope that the publication will contribute to a strategic debate about
how we train and prepare our researchers for their professional careers – only by understanding
the picture more fully can we both support our researchers effectively, and harness their
contribution to the regions and to the UK as a whole.

WDPD was produced in partnership with Graduate Prospects, and written by Dr Sara Shinton. Full
details are available on www.grad.ac.uk/wdpd - under Online Resources, or contact your local
Hub for a paper copy. If you would like to receive WDPD 2005, please email
overview@grad.ac.uk.

Partnership to support personal
development planning for students 

The Higher Education Academy and the Centre for
Recording Achievement (CRA) - the national network
organisation and centre of expertise in matters
relating to recording students' achievements - have
entered a new partnership agreement to boost
support for higher education institutions in the
development of personal development planning (PDP)
and e-portfolios.

New Book on Supervision

Effective Postgraduate Supervision, a new book by
Adrian Eley and Roy Jennings about to be published
by the Open University is: 

‘a practical guide is based on a series of successful
workshops on postgraduate supervision and presents
the most frequently encountered difficulties in the
student/supervisor relationship. Detailed but concise
case studies offer realistic solutions to the thirty issues
discussed, including Conflict; Culture; Distance;

Funding; Isolation; Language; Management;
Plagiarism; Priorities; Time; Transfer; Write-up. Each
case study raises important questions to generate
discussion, and suggests solutions and preventative
measures. The book also includes a section that
shows how the case studies can be used in a
teaching workshop setting.’

If you would like to review this book for overVIEW,
please contact overview@grad.ac.uk. If you
would like to recommend any other relevant books,
please let us know.
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Developing the New Supervisor  - 
a view from Bournemouth University
Implementing a new Postgraduate Certificate in Research Degree
Supervision

Marian Matthews, Academic Programmes Leader, The Graduate School, Bournemouth
University and 
Dr Heather Hartwell, Senior Lecturer and Programme Participant

Building on the experience of the academic training programme offered to Supervisors
during the last two years, The Graduate School at Bournemouth University has developed
an accredited Certificate programme for Supervisors. It comprises three M level units: 

• Supervision: Its Regulation, Process and Documentation. 

• The Supervisory Role. 

• Evaluation of Research Degrees and the environment in which they take place.

Experiential seminars are the main teaching strategy; these involve presentations from
tutors and participants, illustrative case studies, discussion, role play and activities which
promote the application of theory to practice and encourage reflection in learning. 

The programme structure reflects the new framework for Research Degrees, specifically
the National and Institutional Codes of Practice, and gives consideration to the new
professional Doctorates. It encompasses the key elements of Supervision:

• Developing an analytically informed understanding of the scope, depth and nature of
the PhD and applying the Institutional Codes of Practice to ensure an appropriate
research degree environment.

• Supervision: its regulation, process and documentation including specific
considerations such as recruitment and selection as well the importance of ethical
considerations in research.

• The skills and responsibilities associated with the supervisor’s role, giving particular
consideration to the diversity, dynamics and sensitivities of the student/supervisor
relationship.

• Exploring techniques which incorporate sound interpersonal facilitation skills and
successfully monitor student progress in line with the University Codes of Practice.

• Understanding the skills and responsibilities required for the sound evaluation of
research degrees with a view to enhancing quality in assessment and examination.
Exploring and evaluating specific roles such as internal and external examiners and the
independent chair as well as gaining perspectives on the viva experience.

• Using literature and experience to develop a critical understanding of the research
environment, identifying sources of funding, preparing successful proposals which
consider any appropriate ethical or other issues, and encouraging cross discipline
activity.

• The notion of reflection in learning is considered and applied throughout the
programme.

It is envisaged that participants will gain new insights into the supervisory role, which is at
the forefront of their academic profile. Through research and debate they will acquire new
skills and knowledge, which enhance their ability to deal with complex issues both
systematically and creatively thus making sound judgements relating to research degrees
and develop specific competencies, such as being able to communicate major research
degree issues and judgements clearly and succinctly to the appropriate audience and
according to the established codes of practice.

Participants are normally staff who are now in a position to supervise research degrees for
the first time or maybe existing supervisory staff who have not previously engaged in any
formal training for this role. They are expected to be research active and the programme
assumes a level of research competence and awareness, however in consideration of
these professional demands the programme is scheduled for a day each month during term
time. These tutor led sessions provide an opportunity to, mix, engage in debate and
exchange ideas with colleagues from other Schools and, in so doing, help build the
Bournemouth University research culture.

Launching the first session of the programme, with a dedicated team of experienced tutors
from a range of disciplines, has proved to be a rewarding challenge. Inevitably innovation
of this nature is viewed with caution and the Graduate School will listen carefully to its
participant feedback and tutors’ comments as the year progresses. The vision is to
enhance the academic rigour to resolving problems and help to formulate sound
approaches to supervisory functions and responsibilities.

Reflections on Day One  - 
Dr Heather Hartwell

What a day, and forgive me for starting back to front, but
the session ended with us being introduced to the concept
of reflection and therefore it seems pertinent for me to
practice a skill which is clearly required to be an effective
supervisor. Within the group discussion it was agreed that
reflection empowers and gives confidence, all of which I
clearly need if I am going to take on a new role.

‘Reflection lies somewhere around the notion
of learning and thinking. We reflect in order to
learn something, or we learn as a result of
reflecting’ (www.bournemouth.ac.uk)

I decided to enrol on this programme, not so much for
altruistic reasons although the skills acquired would be
transferable, and therefore enrich my current responsibility
as an undergraduate and masters supervisor, but more
from a personal perspective of the desire to do something
for myself. I had realised the benefit especially in terms of
the personal development that the PG Certificate in
Research Supervision would bring.To be part of a group
of likeminded individuals, to debate and discuss issues in
common excited and stimulated my enthusiasm to
allocate a day a month in the pursuence of another ‘string
to my bow’.

After introductions, which demonstrated a wide diversity of
expertise within our group, we were given the challenge of
defining the term – ‘To Supervise’. This generated
significant discussion, and it was concluded that a
supervisor was someone who was a guide, mentor, a
professional who possessed the attributes of offering
encouragement, inspiration; someone who could listen,
and who understood the mutual respect needed within the
student/supervisor relationship. Ultimately a supervisor is
a ‘critical companion’ who shares the student’s journey of
personal discovery. It was agreed that there are two
factors within the supervision process, one is ‘doing’ a
PhD which involves aiding the student’s personal journey
and the other is ‘getting’ a PhD which is the more formal,
form filling requirement. Expertise is required in both.

Next there was an illuminating session on Codes of
Practice both from a QAA perspective and from our own
institution. This culminated in a discussion of the stages of
the research degree. Even having been through the
process myself quite recently, I am still slightly confused
about how this all fits in to the bigger picture of School
research committees and upwards – the word
blancmange springs to mind – however, no doubt things
will become clearer as we progress. 

The assignments seem daunting at this stage, particularly
as I have a full teaching load together with a research
output expectation. Inevitably, the midnight oil will be
burnt.

Notwithstanding this, my first day was enjoyable and
interesting yet mixed with some apprehension. Becoming
an efficient and effective Supervisor is a huge
responsibility in respect of my students. Will I ever have
the confidence to take on such a role? This programme
certainly provides a start and offers a robust framework
within which to operate effectively. I welcome the
opportunity to participate in such a programme; to engage
in debate with colleagues from other disciplines, gain new
skills and develop a deeper understanding of the research
supervision process.
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‘Probably the best thing 
I did during my PhD’
UK GRADschools
‘I’d like to take five days away from my research to go on a GRADschool
please’

If a 2nd or 3rd year PhD student came to you with this request, what would be your first reaction? 

• You can’t possibly spare the time

• I need you in the lab

• How much will it cost?

• What a fantastic opportunity!

If the latter, it’s likely that you are familiar with the GRADschools programme. The first such course
was in 1968, run by the then Science Research Council (now part of EPSRC) and was directed by
Charles Handy. Since UK GRAD took over responsibility for the programme in 2003, around 4000
doctoral researchers have benefited from attending a GRADschool.

These intensive 3-5 day courses are immensely popular with participants, with over 96% saying
they would encourage other students to follow suit. And – they are FREE to RC funded students,
with grants and bursaries available from some other organisations such as the Wellcome Trust,
The Royal Society of Chemistry and the Society for General Microbiology.

Why do they have such an impact?

A major factor is the design of the courses. GRADschools help postgraduate researchers to assess
and develop their personal effectiveness, networking and teamworking, communication and career
management skills. Working in facilitated teams, often with researchers of different disciplines,
participants are exposed to a range of case studies and skills development exercises.The working
relationships built up over the course of a GRADschool are very intense and supportive, enabling
individuals to take on challenges and try out different behaviours in a safe environment. No other
courses offer the same breadth of experience in such a short time. Participants usually leave
exhausted, but exhilarated.

A GRADschool is a great opportunity for a doctoral researcher to take time out of their PhD, to
stand back and assess where they are, and what they want to do next. It can allow them to identify
ways to develop themselves further, to see the relevance of their skills in a range of environments
and to feel more able to promote theselves and their abilities.

And the courses are fun! This should not be dismissed – participants can relax, and the opportunity
to chat with others in the same situation can put into perspective any problems or doubts they may
have been having about their PhD. They also get the opportunity to interact with the tutor team,
who are chosen from a variety of career backgrounds, picking up invaluable tips along the way.

Still not convinced? You would be welcome to take the time to visit a GRADschool in your area and
see what happens – a list of courses is available on www.grad.ac.uk/apply.Talk to students
from your institution who have attended a GRADschool – they are the most potent ambassadors.
Or, consider offering your services as a tutor - UK GRAD offer free one day tutor training sessions.

And next time a student comes and asks for time off to attend a
GRADschool…..? 

Feedback from Participants

Skills development

• 95% become more aware of their skills and attributes (3 month feedback)

• 85% are more confident in their communication skills (3 month feedback)

• 92% are more confident at working in teams and more confident in their ability to work
effectively in new situations (post course feedback)

Effective research management

• 85% feel they are more able to find creative solutions to problems

• 93% feel they are more able to negotiate with and influence others (post course feedback)

• 72% say they manage their research better (3 month feedback)

‘DON'T LISTEN if you are told you can't afford the time:
you can't afford to miss this course.’

‘It probably made the difference between finishing and not finishing, and
certainly made my third year bearable’

National GRADschools at a glance

• 3 to 5 day residential workshops in
locations across the UK.

• courses contain a mix of:

- skills development exercises (e.g. time
management, negotiating) 

- career sessions (e.g. improving CV,
defining career goals) 

- case studies (to practise skills while
increasing awareness of career options). 

• course learning style is experiential. All
activities are done in groups.

• all GRADschools aim to develop a specific
set of competencies from the Joint
Statement of the Research Councils’ Skills
Training Requirements for Research
Students.

• supported by a Course Director and team
of tutors from a wide variety of career
backgrounds. This team is sometimes
supplemented by mentors  - usually
graduates, some with PhDs, who are
attending to improve their personal and
teamworking skills.

• free to Research Council funded 2nd and
3rd years.

• open to all 2nd and 3rd year PhDs from all
institutions, disciplines, age ranges.

Local GRADschools at a glance

• GRADschools run either by individual
institutions, or by a consortium of
institutions or professional bodies.

• 3 to 5 days in length – sometimes
residential.

• designed by institutions to complement
their existing provision of generic skills
training. Following the same broad
guidelines and good practice as national
GRADschools and subject to the UK
GRAD Quality Assurance programme.

• tailored to the needs of an institution and
may have a specific emphasis, such as
interpersonal skills, or focus on a
particular sector. 

• free to all local doctoral researchers
(irrespective of funding source) and also to
all those funded by the UK Research
Councils.

• Research Council funded postgraduate
researchers may attend either a national
or a local GRADschool once during their
PhD.

Online booking and list of courses
www.grad.ac.uk/apply



The UK GRAD website has a wealth of
information and online resources which may be
of interest to you or your doctoral researcher.

Policy Pages

Our policy pages are a one-stop-shop to
familiarise yourself quickly with UK initiatives
addressing postgraduate research degrees and
research careers, plus requirements and
recommendations relevant to doctoral
supervision. Go there to read about
intergovernmental initiatives such as the Bologna
Process plus see the latest communications from
RCUK to HEIs regarding Roberts’ payments for
05/06, and up-to-date information on the current
QAA Special Review of postgraduate research
programmes. 

Just for Postgrads

Written specifically for postgraduate researchers,
these pages can help them  manage their PhD
effectively. Find advice on common research
management challenges, overcoming common
hurdles and useful links to the best resources. 

Our online resources also include…

What Do PhDs Do?

The first ever analysis of the official first
destination statistics of PhD graduates in the UK.
See article on page 3.

Resources Database

A pool of resources for all organisers of courses
for postgrads, containing a wide range of course
materials, career management sessions, case
studies, project management sessions and other
useful documents.

PhD planner

A tool to help doctoral researchers think about
how they can plan to achieve their goals. 

Database of Practice

A repository for current institutional practice on
personal and professional development for
researchers. See article below.

Database of Trainers

A list of trainers able to deliver skills sessions for
postgrads.

PDP Database

Real examples of what UK institutions have in
place. See article on page 7.

Bulletin Board

Have your say and ask questions of others in
your situation.

To access any of these resources, follow the link
for Resources from www.grad.ac.uk. Simply
register for one of the resources and use the
password given to access any of the others.

Also on the website….

Look out for events that might interest you or
your postgrads. To be sent details of what’s
going on in your region, register for free updates
from your local UK GRAD Hub. Events such as
our Careers in Focus days for postgrads are
advertised online as they come up. 
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Online
Information and
Resources

Why re-
invent the
wheel?
With HEIs across the country grappling with the
imperative of embedding skills development for
researchers within research degree programmes,
wouldn’t it be helpful if there was an easy way of
seeing what other institutions were doing, so you
could see others’ practice and share your own –
so everyone benefits. 

The UK GRAD Database of Practice is now
live. One of the major outputs from the Rugby
Team (see Evaluation, Evaluation, Evaluation!)
and a long-standing request from the sector. The
database is a way for the sector to share practice
in skills development for researchers. This can
be any mechanisms – developing and delivering
courses, tools for skills assessment, support
for supervisors, evaluation mechanisms,
feedback surveys, co-ordination with other
institutions, career awareness and planning
activities etc.

The database is for general use by the sector,
but will also have an additional purpose to allow
institutions to record practice related to their
Roberts funding - users have the option of
sharing their practice with the sector or with just
RCUK. 

Evaluation,
Evaluation,
Evaluation!
evaluation: research to determine whether a
programme or project followed the prescribed
procedures and achieved the stated outcomes

We all know the importance of evaluation in any
research project – but what about evaluating
what we offer students? How effective is skills
development in research degree programmes?
You have the opportunity of contributing to this
debate by joining the Rugby Team. 

One of the principal outcomes of the Roberts’
Policy Forum, held in Rugby in January 2005,
was a suggestion to set up a working party to
find ways in which the sector can begin to tackle
this issue. 

The Rugby Team was formed with a mission to
propose a meaningful and workable way of
evaluating the effectiveness of skills development
within research degree programmes, based on
consultation across the sector, including
universities, student organisations, QAA, Funding
Councils, Research Councils and other relevant
organisations.

Due to report at the Roberts Policy Forum in
January 2006 (see below for details), the outputs
of the group will be:

• a set of short term KPIs to measure the
effectiveness of the Roberts’
recommendations 

• benchmarks of current practice to measure
progress against 

• a strategy paper giving recommendations for
the future direction 

• mechanisms for sharing good practice 

• recommendations (and possible funding
bids) for research projects in this area

Membership 

The Rugby Team consists of two groups:

• A small core group drawn from a cross-
section of HEIs and other stakeholders. Their
role is to provide ideas and discussion topics
for consultation more widely with the HEI
community. This group is chaired by Chris
Park, Lancaster University. 

• There is also a wider virtual consultation
group (VCG). The views of this broader
group will be sought through the UK GRAD
Bulletin Board and email. This is where you
come in. To join the VCG contact
sarah.every@grad.ac.uk.

All papers from the group can be accessed on www.grad.ac.uk/rugbyteam

The Roberts Policy forum is held annually on behalf of the Research Councils to discuss the
implications of the Roberts recommendations on training. The next one is due to be held in
Birmingham on January 11 –12. Invitations will be restricted to 2 per institution. For further details
please contact jacqueline.vollenhoven@grad.ac.uk.
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Reflections on Personal
Development Planning  
What’s happening in your institution?

The QAA, in its Revised Code of Practice for
Research Degree Programmes, includes a
precept relating to PDP. The Code states that
institutions should provide:

‘appropriate opportunities for personal
and professional development’, and
specifies that institutions provide for ‘the
identification, regular review and
recording of each student’s
development needs.’

In addition, the QAA Policy Statement on
Progress Files includes a timescale for
implementation with students by 2005/6
academic year at all levels and within all
programmes.

So, what progress has your institution made
with PDPs? Who is responsible for the
process? What will you be expected to do?

Of course, answers to the above questions will
vary greatly from institution to institution. Some
have well-developed systems in place; others
are running pilot schemes for the first time this
session. Some systems are paper based, some
electronic, others a mixture of both. Some PDP
logs are confidential to the student; others have
areas that can be shared between student and
supervisor. Others tie in with university records
systems and are used for monitoring purposes.

How can we encourage students to
participate?

Aside from the actual mechanics of PDP
however, there are a number of issues
surrounding engagement of researchers and
academic staff in the process. The following
article, reproduced with permission from the
PDP UK Newsletter, (September 2005) and
published by the Centre for Recording
Achievement, looks at some of these issues.
Peter Rivens and Roy Seden from the
University of Derby write:

‘Some interesting findings have emerged from
a recent pilot study carried out at the University
of Derby during 2004/5. They shed light on the
challenges that may be faced by many
universities. A series of focus groups
comprising a mixture of students and academic
staff showed that a culture shift is likely to be
essential if Personal Development Planning
(PDP) is to be successfully implemented. Key
findings include:

Concepts, Purpose and Value

Those not familiar with the concept of PDP
may need to be challenged to participate: 

‘I don’t think about personal development . . .It
doesn’t involve me . . . My work involves what I
have to do to get the job done . . .‘

(Retired mature research student)

There are subtle differences to be understood
between personal development on the one
hand and professional development on the
other that are likely to be important for mature
students:

‘I was aware of the pilot . . . and my first
response was . . . not another load of
professional development . . . then I began to
realise that PDP was separate from
professional development . . . the two “things”
are extremely closely linked.’

(Research Student) 

For some, PDP provides an opportunity to
create a framework within which their natural
reflexivity can be recognised and harnessed.

‘It will be very interesting to see if I have
developed and achieved my development’.

(Research Student)

Ownership and Motivation

Students may not engage in PDP without there
being tangible incentives, such as the award of
academic credit.

‘There is more incentive if it’s assessed
…because it goes towards your degree
classification.’

(Further Education Student)

Those familiar with professional, as opposed to
personal, development planning considered it
undesirable that PDP should be a solitary
personal exercise and that some of its value
may be lost without formal tutor support.
However those who are less accustomed to
reflexivity and those who, paradoxically, are
well acquainted with personal reflection through
professional development planning, may prefer
PDP to be voluntary. Unless students believe in
PDP, very little benefit will be derived from it. 

One staff member suggested students may end
up:

‘jumping through hoops without really buying
into it.’

Another member of staff also considered that
responsibility for PDP should be that of the
student:

‘From a teaching perspective … I’m quite
strong in the feeling that ownership has to
come from the student and that I’m a facilitator.’

(Academic Staff)

Conclusions

Evidence from this pilot study suggests it would
be beneficial to view the whole PDP process as
being supported by a partnership between
academics and students. There is a danger 
that students may not engage if they perceive
disinterest among staff. In that regard,
consideration might be given to there being a
more supportive role from Careers 
Development Centres. Careers advisers could
help to develop PDP by holding seminars that
would encourage the ownership that is required
if it is to be successfully integrated into lifelong
learning.’’

What are your views?

Use overVIEW to share your views on PDP
with colleagues. 

• Do you think it will help or hinder the
supervisory process?

• How will PDP integrate with other aspects of
the pgr experience and institutional
processes in order to lead on to Continuing
Professional Development (CPD), lifelong
learning and the development of
‘professional researchers’?

Email your views to overview@grad.ac.uk

What is PDP?

Personal Development Planning is a
‘structured and supported process
undertaken by an individual to reflect upon
their own learning, performance and / or
achievement and to plan for their personal,
educational and career development’

Its main aim is to help students learn better
and to take responsibility for their own
learning. It can help institutions improve the
support they give to students and enhance
students' employability skills.

Useful Resources

To see how practice in your institution
compares to others, take a look at UK
GRAD’s PDP database. Here, you can
view case studies from other institutions.
(You may wish to encourage your institution
to add its own case study.) 

UK GRAD undertook a PDP Review in
2004. The report, written by Melissa Shaw
(Centre for Recording Achievement) draws
on the examples of Institutional practice and
a national survey by the National
Postgraduate Committee of researcher
perspectives.  
www.grad.ac.uk/pdp

The Centre for Recording Achievement has 
a regular PDP UK Newsletter
http://www.recordingachievement.org/
and their website has a number of useful
resources
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UK GRAD has a network of 8 Regional Hubs.
Each Hub has a Hub Co-ordinator and a
Project Officer, and is hosted by a university in
the Region. Activities include:

• providing advice and access to materials
and networks to local institutions 

• developing targeted campaigns to reach
the local academic community 

• linking with other institutions to increase
provision, quality and student  choice 

• identifying learning needs and developing
new resources 

• hosting 'training the trainer' courses for
local and regional constituents 

• hosting regional good practice workshops 

• building networks between academia and
regional employers 

• supporting growing networks of
supervisors, tutors and alumni

Contact your local Hub to receive Regional
Newsletters, e-mail alerts, and get involved!

The Regional Hub Network

If you would like to become a member of
your Regional Hub, please contact them
using the email addresses above. It would
be helpful if you could mention this
publication when contacting them. 

LONDON HUB
Norman Staines (Co-ordinator)
Professor of Immunology
Kay Dorelli (Project Officer)

King’s College London
Tel: 020 7848 4321
londonhub@grad.ac.uk

MIDLANDS HUB
Faye Emery (Co-ordinator)
Assistant Registrar, Graduate School
Elizabeth Heath (Project Officer)

University of Warwick
Tel: 024 765 74729
midlandshub@grad.ac.uk

SCOTTISH HUB
Jon Turner (Co-ordinator)
Director, Transferable Skills Programme for
PhD students
Ben Kotovic (Project Officer)

University of Edinburgh
Tel: 0131 650 700
scottishhub@grad.ac.uk

NORTH WEST HUB
Jane Ratchford (Co-ordinator)
Director, Careers Service
Sarah Ashworth (Project Officer)

Manchester University
Tel: 0161 275 2891
nwhub@grad.ac.uk

SOUTH WEST AND WALES HUB
Terri Delahunty (Co-ordinator)
Manager, Graduate Centre
Anne Goodman (Project Officer)

Cardiff University
Tel: 029 2087 9179
swhub@grad.ac.uk

YORKSHIRE AND NORTH 
EAST HUB
Steve Hutchinson (Co-ordinator)
Senior Training and Development Officer
Odette Dewhurst (Project Officer)

University of Leeds
Tel: 0113 343 6659 
yorksandnehub@grad.ac.uk

EAST OF ENGLAND HUB
Rodney Day (Co-ordinator)
GTRS Programme Manager
Louise Tucker (Project Officer)

Tel: 01707 284109
eehub@grad.ac.uk

SOUTH EAST HUB
Gill Johnston (Co-ordinator)
Development Officer,Teaching and
Learning Development Unit
Andrew Bebb (Project Officer)

University of Sussex
Tel: 01273 877920 
sehub@grad.ac.uk

Forthcoming UK GRAD and Hub
events
January 11-12 

Roberts Policy Forum, Aston University

January 18 

NW Hub: Postgraduate Researchers in Arts,
Social Sciences and Humanities (PRASH),
University of Central Lancashire, Preston

February 8 

NW Hub: ENGAGE - approaches for the
effective communication of research, University
of Chester

February 28 

SWW Hub: Good Practice event

Contact Details
OverVIEW
Centre for Excellence
UK GRAD Programme
c/o CRAC
Sheraton House
Castle Park
Cambridge CB3 0AX

Tel: 01223 448543

overview@grad.ac.uk
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